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Abstracts 

The purpose of this paper is to report an attempt to improve students' communicative 

competence in making research project repo此sin an EFL classroom with the aid of 

multimedia equipment， and to pursue the question of what EFL in university general 

education should be. 

This is the study of one of the Eigo [[1 (English lll) classes in the second semester of 

the Heisei 13 (2001) academic year. ln order to increase the opportunity to communi 

cate in a class with diverse levels of proficiency and interests， the teacher encouraged 

the students to take the initiative in communication in English， choose their own topic， 

collect information and materials in English on the internet， give an oral pres巴ntationin 

English with the aid of multimedia equipment， and write a research paper on that topic. 

They also evaluated their classmates' presentations and their own. 

Although the students' evaluation of the project was generally favorable， 1 point out 

several problems， such as the possible conflict with one ofthe aims of general education， 

class size， and manipulation of the equipment. 

Key Words: research project， EFL， communication， presentation， multimedia 

1. Introduction 

The pac巴ofchange in the world now continues to accelerate: globalization and th巴

spread of computer networks promote the use of English; while， at the same time， this 

fact causes the reassessm巴ntof other languages and their cultures. The unity and 

diversity of language， the theme of the 12th World Congress of Applied Linguistics held 

in 1999， succinctly refl巴ctsthes巴phenomena. The English language， therefore， has a 

variety of roles，仕oma language which is closely related to the cultures of people who 

sp巴akEnglish as their native language to a tool for international communication 

irrespective of any particular culture. EFL (English as a Foreign Language) in university 

education should reflect this situation: before and aft:er graduation， the students are 
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sure to face the necessity of communication in an international context. 

It is pointed out， however， that the academic ability of university students is 

regrettably declining， as is their language proficiency. If this is true， the English 

teachers will be in charge of c1asses where there is a great disparity in the students' 

profici巴ncy. What is now important is to motivate them to take an active pa此 in

communication and give them opportunities to stat巴 theiropinions， preferably in 

English. 

The purpose of this articl巴 isto report an attempt to improv巴 students'communi 

cative competence in their introductions of research projects in an EFL c1assroom with 

the aid of multimedia equipment， and to pursue th巴 questionof what EFL in university 

general education should be. Here 1 will report the research projects carried out in an 

English c1ass at Shigakukan University in the Heisei 13 (2001) academic year. First， 

section 2 explains th巴background，such as curriculum and characteristics ofthe course. 

Section 3 is devoted to detai!ed descriptions of the c1ass， including the topics the 

students chose and the r巴ciprocalevaluation done by the students. In section 4， 1 state 

the r巴sultsof the students' post-course evaluation of the c1ass. Section 5 contains my 

conclusions. 

2. 8ackground 

In the Heisei 11 (1999) academic year， Shigakukan University drastically reformed the 

general education curriculum offi巴redto students of both the Faculty of Humaniti巴sand 

the n巴wlyestablished Faculty of Law. In this new curriculum， more emphasis is laid on 

computer and foreign language education: in other words， information and communica-

tion. The four English cours巴sare c1assified according to level and cont巴nts.E恕01

(English I) and Eigo II (English II) are gen巴ralEnglish courses for 1st-year students 

which assist students to study th巴basicsofthe four skills. Eigo III (English III) and Eigo 

IV (English IV)， on th巴 otherhand， are 2nd-year courses which concentrate on 

aural/oral communication skills (Iistening and speaking) in the former， and on written 

communication skills (reading and writing) in the latter. This is a case study of an Eigo 

III c1ass， where students were encouraged to communicate not only orally but also with 

the aid of audio-visual equipment and computers. Th巴 purposeand methodology， 

therefore， are new in that the course involves both information and communication. 
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It is intended that students who wish to take Eigo III will register for one of the 

sections appropriate to their interests and the school they belong to. The reality， 

however， is that the teacher has to teach students with a diversity of levels and 

interests， and， in the Faculty of Humanities， students of all majors. This fact makes it 

extrem巴Iydifficult to set aims for a class. The maximum number of students in one 

section is limited to 45 due to the limitation of the facilities in the LL (Language 

Laboratorγ). This limitation fortunately increases the e伍ciencyof a lesson: the smaller 

th巴 classis， the more chances the students have for communication， although 45 is still 

too a large number for a foreign language class. The LL is equipped with a system 

d巴signedfor CALL (Computer Assisted Language Learning) and 45 student booths. On 

th巴 computers(Mac OS 8.1) the students can browse the internet， send and receive 

files， and listen to CDs and CD-ROMs. Since most ofthe sections are pair巴dwith other 

sections to share the LL， they also use other classrooms. Because of this， in 

accordance with the students' wishes 1 reserved a computer room (also with Mac OS 

8.1) wher巴 theyread their research papers utilizing a variety of multimedia equipment. 

3. Methods and Details of the Class 

This section will show the detai!s of my Eigo III class in the s巴condsemester of th巴

H巴is巴i13 (2001) academic year. 

3. 1. General Information 

As was already mentioned in the last section， the proficiency levels and interests of 

the stud巴ntswere diverse. Twenty-two students registered， all仕omthe Faculty of 

Humanities， and仕omeach of the departments， i.e. japanese Literature， English 

Language and Literatur巴， and Human Studies. They were 2nd-， 3rd-， and 4th-year 

students， and some ofthem were transfer students. To my regret， some students never 

showed up or quit in th巴 middle.

The ov巴rallobjective of the class was to enhance the students' communicative 

competence: their ability to r巴c巴iveand send information in English. Th巴ywer巴two

main activities. The自rstactivity， introduced as a warm-up for the second activity， was 

to list巴nto a dialogue set in an everyday or travel situation and have a short dialogu巴

with classmat巴sand the teacher using the expressions they had just learned.1 The 
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second one was to conduct research projects: to collect information via the internet， 

etc.， analyze it， give a presentation ofthe results using multim巴diaequipment， and write 

a research paper as a summary. The teacher increased the amount of time devoted to 

the second activity， i.巴.research projects， as th巴 classproceeded 

The classes were carried out in most cases in English: directions， explanations， 

handouts， worksheets， and notices on th巴 bulletinboard. The teacher switched to 

japanese， the students' first language， when necessary. ln order to facilitate communi 

cation， an extra rule was established: the students could get巴xtrapoints if they asked 

questions or made some comments in English，巴venif they needed some assistanc巴仕om

the teacher to make themselv巴sunderstood. They were encouraged to use any kinds of 

dictionari巴s: English-japanese， japan巴se-English， and English-English， as well as 

on-line dictionaries， and巴venallowed to utiliz巴 softwareor internet sites for translation 

if readily accessible.2 The仕巳巴domto employ any nec巴ssarymeans was regarded as an 

important strategy to communicate 

3. 2. Research Projects 

The first stage of our research projects started with short teacher-student dialogues 

concerning th巴 students'interests and hobbies. After the t巴acher's explanation about 

th巴 basicuse of the browser， they put their key words into th巴 searchengine and 

practiced searching for necessaηT information on the internet.3 Although it should have 

been the first time for almost all of them to do these sorts of things all in English， they 

did fairly well， probably because they already had the schemata for computers and their 

own areas of interest.' 

The students decided on their own topic and were asked to fill out the form below: 
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T able 1: The Entry Sheet 

English III 2001 

Research Project 

Your Name: 

Your Topic: 

Your Key Words 

Cool Websites: 

Short Description of Your Topic 

Each of them briefly explained their own topic based on the information written on this 

sheet and answer巴dthe teacher' s questions in front of other students. At this stage， 

many of them were being very shy and did not talk veηT voluntarily nor fluently 

Let us now look at the topics they chose for th巴irr巴searchprojects 

Table 2: The Topics 

Entry押 Name Topic 
1 Napki口5

2 Basebal! 
3 New Year in America 
4 Rebirth of ‘biohazard' 
6 ]apanese Tea Ceremony 
7 Network Security 
8 Cheese 
9 Sheena Ringo 
10 Music 
11 Harry Potter and the Philosopher' s Stone 
12 Historγof Electric Guitars 
13 Trout Fishin日inWest Virginia 
14 Why Do People Believe in Mysteries， Especially UMA? 
15 What's a UFOつ
16 Words by Prime Minister Koizumi 

(Only the topics which were actually reported on are shown here.) 
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Th巴ychose a variety of topics， ranging仕omhobbies to graduation research topics. At 

an earlier stage， some students were interested in the t巴rroristattacks in the United 

Stat巴son September 11， 2001， which must have impressed these young minds verγ 

strongly. Howev巴r，they later switched to other topics， saying that terrorism was too 

difficult a topic to study in English. They instead settled on everyday topics and topics 

with personal connections， which led to fascinating presentations in English. 

Our class then moved仕omth巴 LLto the computer room. The teacher used the 

first three classes for d巴cidingthe ord巴rof pr巴sentatlOn，巴xplanationof the facilities 

including use of the multimedia equipment， explanation of presentations and paper 

submission， and preparation for pr巴S巴ntations， and th巴 lastthree to pr巴sentation

sessions. To d巴terminethe order of the pres巴ntations，the students were requested to 

draw lots. 

The teach巴rgave a model presentation explaining presentations and research paper 

writing， with the aid of some of the equipment and software available to the student 

presenters. First， the equipment accessible to students w巴recomputers (Mac OS 8.1) 

equipped with an MO drive， a projector， a multimedia vi巴wer，an OHP， a VCR with a 

monitor TV (borrowed仕omother room)， and a portabl巴 MD/CD/cassette player (the 

teacher' s own). The combination of projector with computer and multimedia viewer 

inspired some impressive presentations (they showed photos， etc.). As for the software， 

PowerPoint 98， Word 98， Excel 98， Internet Explorer 5 and others were already installed 

on the computers， and public folders were later created in order to distribute fil巴S

quickly. Some students brought in their own materials: notebook computers and their 

own small props， such as a napkin， a bat and a ball， flies， and so on. Utilizing the 

equipment availabl巴 was strongly recommended; some of the students， however， 

distributed handouts instead， where they referred to the information they had collected 

on the internet. They were requ巴stedto report to the teacher in advance what sorts of 

equipment th巴ywould like to use for the presentation in order to make the session 

progress smoothly. 

Each pres巴ntationconsisted of a 10-minut巴 oralpresentation， a short question and 

answer session， and a peer-and self-evaluation. The students were asked to submit 

their manuscripts to the teacher for her comments or/ and come to the teacher' s office 

for consultation at least two days before the pres巴ntation.

The teacher gave them tips for oral presentation; in oth巴rwords， sh巴 advisedthem 
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to follow the rules of public speaking.5 First， the three most important things were to 

take a‘you-attitude' (to look at and talk to the audience)， to keep in mind ‘KISS (keep 

it short and simple)，' and to prepare notes and practice hard. She emphasized that oral 

presentations are communication betwe巴nthe presenter and the audience. The second 

point she showed to them was the typical organization of a presentation: introduction 

(greetings， attention-getters， objectives)， body (main points and the details)， and 

conclusion (summary， conclusion， closing remarks). The next point was the list ofuseful 

expr巴ssionsfor oral pr巴sentations:for example，‘ 1 would like to talk about/ explain/ de-

scribe/show...' and ‘Please look at th巴 table/tigure/picture/screen/handout.' 

There were three presentation sessions， and in each session， ぽoundtive students 

gav巴apresentation. The teacher chaired the sessions， and encouraged the presenters 

to do their best on the stage， and inspired the audience to give them a big hand and ask 

them questions. The students received the same number of evaluation sheets as the 

number of pres巴ntersand were asked to evaluat巴 themselv巴sand each other (self and 

peer evaluation， respectively). In an actual presentation， the presenter set up the 

equipment， distributed handouts if nec巴ssarγ，greeted the audience and started his/her 

presentation. Though they were already told the desirable length of a presentation was 

10 minutes， they did not obey this rule verγstrictly. (In fact， they talked as long as they 

liked.) They were allowed to look at notes during the presentation; however， the 

presenters who were able to take a‘you-attitude' and did not look at their notes very 

often seem to have been more successful. After each presentation a short question-

and-answer session followed: they got extra points if they asked questions， and if 

nobody would volunteer， the teacher instead asked the presenter several questions and 

in case of difficulty， assisted him/her and permitted him/her to employ some ]apanese 

expressions. Everγone of them had made steady or signiticant improv巴mentsince 

registration and performed better than expected. It would be no exaggeration to say 

that the best presenters could read a paper at an international conference (on the 

condition that they study their specialty hard). 

While the next presenter was setting up the equipment， th巴audienceevaluated the 

presentation which they had just seen. Now look at the evaluation sheet below: 
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Table 3: Mutual Evaluation Sheet 

Evaluation Sheet 

No. Name 

Presenter 

Topic very good good effort needed 

Organization very good good effort needed 

F1uency very good good effort needed 

Grarnmar very good good effort needed 

Attitude very good good effort needed 

Comments 

The students were requested to evaluate each ofthe presentations， including their own， 

仕omthe points of view Iisted in the leftmost column. They were encouraged to write 

comments at the bottom， in English if possible. The teacher compil巴dthe evaluations 

and gave the results to each of the presenters. The following is an example of the 

evaluation summary sheet: 
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Table 4: The Result of Mutual Evaluation 

English III 

Student' s Evaluation of Presentation 

Name: (Surname， First name) 
Topic: (Topic) 

Score (verγgood=3， good=2， effort needed=l): 
Topic: 3.00 

Organization: 2.51 
Fluency: 2.88 

Grammar: 2.70 
Attitude: 2.98 

Comments: * Her explanation telled Tea Ceremony in detail. 1 could know a lot of 
things of it. Her presentation was perおct.

* His presentation is very interesting. 1 didn't know fly日shing，but 1 

could understand it easily by his hand out and article. lf 1 go to the 
United States of America， 1 would like to try fly-fishing. 

キWhen1 heard his topic， 1 recognized that the computer we quite often 
use always had many dangers in Internet. 

* When 1 heard his explain of Ichiro， 1 could understand how grcat 
tequniques， batting， catching， and all kind of his tarrents. And 1 

understand how he like lchiro very much. Especially， his demonstra 
tions were very good idea. 1 enjoyed very much. 

* 1 have never heard about Chupacabra. 1 believe in mystcries， 

because 1 can imagine everγthing about unidenlifide living thing. His 
presentation is a little diflicult， but 1 enjoyed his presentation 

Th巴 presenter's name and r巴searchtopic are at the top of the sh巴et，and the average 

marks for each criterion ar巴 shownin the middle. The teacher copied the comments as 

they w巴re. (Here 1 have coll巴ctedthe comments randomly to show what the students 

wrote to their classmat巴s;in the actual sheet this column is a coll巴ctionof the comments 

on th巴 individualpresentation.) 

The teacher asked the students to submit a research pap巴rby the end of 

examination week， which was meant to be the term pap巴r. She gave a rough idea of a 

research paper before th巴oralpresentation sessions: the organization of a paper (titl巴，

introduction， body (several sections)， conclusion， and references/bibliography)， the 

format of references/bibliography (book， paper， website)， and the style.6 It is too well 

known that th巴 writtenand spoken styles are different. The teacher， however， was not 

particular about this， because it was the first experience for most of the students in the 

-39一



中安:Listen to Our Voice: Research Projects in an EFL Classroom 

class to give a pr巴sentationand write a paper in English. It would b巴 moremotivating 

if they did not have to pay too much attention to details and could experience the fun 

of expressing th巴mselvesin English. 

The course grade was determined considering listening worksheets， research 

projects (oral presentation and research paper)， and attendance. They were given extra 

points if they stated opinions， asked questions， etc. 

4. Evaluation 

W巴hav巴nowexamined the background and the details ofthe Eigo III class. In this next 

S巴ction，1 will refer to two sorts of post-evaluation of the class. 

The first one is the teaching巴valuationconduct巴dby the FD Committ巴eof 

Shigakukan University (Faculty Dev巴lopmentCommittee， a specializ巴dsubcommitte巴 of

the Academic Affairs Committee) at the end of each sem巴st巴r. Each teacher is 

request巴dto choose one of his/her courses and ask the students to evaluate it. The 

she巴tsare collected and analyzed in the Academic Affairs Section of the office. The 

result for each teacher' s chosen class is given to the teacher concerned， and at the 

same time， a table of all the results is published without identification of the teachers or 

classes. Below is the result of teaching evaluation of my course: 
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Table 5: The Results of Teaching Evaluation 

Questions 
strongly disagree 

disagree (，帖)
neither agree nor 

agree (弛)
strongly agree 

(同) disagree (弛) (略)

1 I The contents of the class were too much 11.1 77.8 11.1 

2 I The class was too fast 10.0 70.0 10.0 10.0 

3 I The class was difficult 55.6 33.3 11.1 

4 I The teacher articulated and explained 
60.0 40.0 

clearly 

5 I The textbook and handouts helped your 
60.0 40.0 

understanding 

6 I The teacher was enthusiastic about the class 40.0 60.0 

7 I The aim of the class was clear 10.0 40.0 50.0 

8 1 The teaching materials were adequate 10.0 40.0 50.0 

9 I The contents closely matched the syllabus 
20.0 50.0 30.0 

description 

10 The class was worth attending 10.0 30.0 60.0 

11 The class held my interest 10.0 50.0 40.0 

12 1 was satis!ied with the class 60.0 40.0 

13 The classroom was adequate 10.0 70.0 20.0 

14 1 activel}'participated in th~ class 50.0 50.0 Z

。・
N

50-60略(帖)

(English translation by the author) 

90-100弛(弛)

60.0 

70-80% (弛)
40.。30-40弛(明)0-20% (略)Question 

151 1 attended .・・弛 of the classes 
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Around 10 percent ofthe students agree that the class was too fast (10.0%) and difficult 

(11.1 %). This shows that it is still difficult for a teacher to focus on a certain level and 

conduct a class suitable for all the students， although the t巴acherlet them choose their 

own topics and gave th巴msome individual assistance. The syllabus is another issue to 

be considered， since sh巴 didnot m巴ntiondetai!s such as scheduling there. She rather 

proceeded， modifシingand adapting. This shortage of prior information and haphazard 

style could have confused the students. On the other hand， all the students who 

evaluated the course agreed (60% agree and 40% strongly agree) that they were satisfied 

with the class. Generally speaking， the classes seemed to be evaluat巴das favorabl巴. [t 

should be born巴 inmind， however， that th巴 opinionsof the students who decid巴dnot to 

come to class are not ref1ected here. 

The second type of evaluation is mor巴 casual. The teacher asked them to write 

their impressions of the class仕巴elyin either language and anonymously at the verγend 

of the class (She reminded them this would not be considered in grading). Th巴ir

impressions wer巴 generallyfavorable， as is 0仕巴nthe cas巴 withthis sort of qu巴stion-

naires. Let me here r巴ferto the ones including points which are important to this case 

study: 

[t was an unusual but interesting experience. (English translation by the author) 

[ collected information on the topic [ chose and gave a presentation on that topic. 

[ do not think [ did it veηT smoothly du巴 tolack of巴xperience.But by reading the 

paper， [ was able to learn how to express in English what [ wanted to say. [have 

learned a lot仕omthis and [ am happy with it. (English translation by th巴 author)

The class was really interesting. And [ studied a lot. When [ had my manuscript 

corrected， [ felt English was fun. Eigo III was the last English course [ hav巴totake. 

[ am happy that [ took it. (English translation by the author) 

[ don't like English nor English classes but [ enjoyed the listening exercises. But [ 

did not know what to do with browsing th巴 internetin English. [would never have 

done such a thing by mys巴lf. [was able to learn how to use a comput巴rin this 

English class. [had a hard time with oral presentation in English. [couldn't express 
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myself just as [wanted. [didn't know how to construct a sentence. [had no choice 

but to expr巴ssmys巴Ifusing a lot of simple s巴ntences.[t would have been hard even 

in Japanese. To manipulate a languag巴 isdifficult. (English translation by the 

author) 

As my comment of the whole lecture， [ thought that [ was able to spend very 

significant tim巴. Because there w巴rea lot of topics， so [ was teached by them. [ 

understood， to have curiosity something such like“otaku" was good for studing 

English. (original t巴xt)

[n order to accomodate students' different interests and English proficiency levels， the 

administration of the course emphasized respect for individuality and individual 

differences， which 1 believe on the on巴handinspired the students to express themselves 

in English; on the other hand， 1 admit that this did confuse those who w巴reused to other 

teaching methods. The teacher should provide appropriat巴 directionsin order to avoid 

this confusion. 

Having examined the r巴sultsof the evaluation done by th巴 students，[ wi1l state a 

few other points which [ am now awar巴 ofand which should be considered in future 

classes. 

First， as [ have already pointed out， it is extremely difficult to set a goal of a class 

and therefore to choose teaching materials such as textbooks， particularly in a class 

which is a mixture ofvarious majors， inter巴stsand levels of English profici巴ncy.One of 

the overall aims of general education is， as has been often discussed in our university， 

to assist the stud巴ntsto study various academic areas and enable them to see things 

from a wider perspective. This， in fact， was one of the significant changes in the 

curriculum introduced in the Heisei 11 (1999) academic year. [n my Eigo III class th巴

emphasis was laid on communication at the expens巴 ofthis ‘wide perspective' and the 

students chose th巴irown materials according to their interests， which could have be巴n

against that aim. 1 earlier referred to some of them switching from terrorism to another 

topic. 1 rather w巴Icomedthis change， because the major aim of the class was not to 

think how we can solve difficult problems with our contemporary world， but to improve 

th巴ircommunicative competence. One ofthem remarked that he/she benefited仕omth巴

pres巴ntationson a vari巴tyof topics. [hope this wi1l compensate for the possibl巴

-43-



中安:Listen to Our Voice: Research Projects in an EFL Classroom 

shortcomings of the class. 

The second crucial issu巴 isthe size of a class. As can be easily imagined， this Eigo 

III class would have been impossibl巴 ifther巴 hadbeen 45 registrants， which is the 

maximum number in one class of this course. The oral pr巴sentationsessions， the 

individual consultations with the teacher， th巴 shortdialogu巴 practice-theteacher 

would not have been able to giv巴 sufficienttime to all these communicative ex巴rClses.

The size should b巴 keptsmaller so that the students can find enough chances to 

communicate with巴achother and the teacher. 

The third point is relevant to the character of this particular course， that is， 

information as well as communication， as a faithful reflection of th巴 goalsof the new 

general巴ducationcurriculum. The teacher and some students in fact w巴renot so skillful 

with manipulating multimedia巴quipm巴nt. We sought the assistance of more skillful 

students and staff members of the Computer Education Room， to whom 1 feel most 

grateful. This successfully made the skillful stud巴ntsmore confident in themselves and 

helped the less skillful students acquire new knowledge; most importantly， it let them all 

realize how important it is to help each other. 

To conclude this section， 1巴tme add one thing. Recall that th巴 teachercompiled 

the results of the evaluations and gave th巴 sheetsas in Table 4 to each of th巴

pres巴nters. Although it was not reflected in the post-evaluation above， the students 

must have found a variety of comments and encouragements by their classmat巴s，and 1 

hop巴 theywill keep it for future reference and as evidence that they made it in English. 

5. Concluding Remarks 

In this paper 1 have reported an attempt to enhance the students' communicative 

competence in introducing research projects into an EFL class in university gen巴ral

education， including background and teaching evaluation. In order to give them as many 

opportunities to communicate as possible in a class with divergent proficiency 1巴velsand 

interests， the teacher encouraged them to actively communicate in English， choose their 

own research topics， give oral presentations with the aid of multimedia equipment， and 

write their research papers. These activities were， in g巴neral，done in English， which 

was the first experience for most of them. Though the teaching evaluation of the class 

was generally favorable， 1 also point巴dout some problems with this project， such as class 
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size， equipment manipulation skill， and the possible conflict between one of the aims of 

general education and that of English language courses. 

Recall that one of the students r巴markedthat the curiosity of an otaku (enthusiast) 

is good for studying English (see Section 4). Actually， students who showed more 

effectively in th巴 oralpresentation how much they lov巴dthe topic巴ndedup with gr巴ater

success. Through the process of r巴searchproj巴cts，the students became awar巴 ofthe 

importance of expressing th巴ms巴lvesand communicating with th巴 audience. They had 

their own communicative need， which made the audi巴ncewant to listen to their voice. 

Notes 

* My sincere thanks go to staff members of the CER (Computer Education Room， 

Shigakukan University) and Carl R. Mantzel for their generous assistance. 

** Department of English Languag巴 andLiterature 

1. The textbook used for listening and speaking activity was Dale Fuller & Linda Fuller 

(2001)， Essential Listening 2: Questions and Answers， Tokyo: Macmillan Language 

house. The CD coming with this book made the learning more efficient: the students 

utilized it at their own pac巴 asa self-study material before， during， and after the 

class. To describe this activity in detail would be beyond the scope of this short 

article. ln addition to this， the teacher introduced some other activities to warm them 

up such as songs and ‘spot the di汀erence.'

2. One of the useful sites for translation is exciteくhttp://www.excite.co.jp). 

3. The search engines most 仕equently used by the students were google 

くhttp://www.google.com)and Yahooくhttp://www.yahoo.com).

4. A schema is the background knowledge used by the reader to make sense ofthe t巴xt.

lt is not only the knowledge about the world but also about texts. lt is oft巴nsaid that 

the teacher' s role is to help the students to activate an appropriate schema， which 

helps them to decode the text more efficiently. See Michael McCarthy (1991)， 

D口courseA聞かsisfor L仰 g附 geTeachers (Cambridge Language Teaching L伽 ary)，

Cambridg巴， etc.: Cambridge University Press: 168-9. 

5. The teacher advised the students to refer to the books on giving a presentation such 

as Kyoko Hosoi & Ruth C. Fallon (1996)， Hazimete nοEigo Purezenteesyon [An 

lntroduction to Pres巴ntationin EnglishJ (Bizinesu Eigo no Kihon Sukiru [Basic Skills 
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中安:Lislen 10 Our Voice: Research Projects in an EドLClassroom 

in Business EnglishJ 1)， Tokyo: Goken; and Koji Sakimura (1998)， Eigo de Ronritekini 

的lOogensuru[Expressing Yourself Logically in EnglishJ， Osaka: Sogensha. 

6. The t巴achershowed the students several books on writing research papers， which are 

easily available or held in the library， for example， Koji Sakimura (1991)， Eigo Ronbun 

ni Yoku Tukau Hyoogen [Useful Expressions for Research Papers in EnglishJ， Osaka 

Sogensha. 
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